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From the Executive Dean
Since the last edition of UpdatED, the School of Education
continues to engage domestically and internationally with
our 4500 students.
As part of the School of Education’s
continual effort to ensure ECU
graduates are classroom ready,
we successfully implemented the
Teaching Performance Assessment
in semester one, 2020. The Teaching
Performance Assessment (TPA),
a new requirement of the Australian
Institute for Teaching and School
Leadership (AITSL), is an important
change to ECU initial teacher
education courses and professional
experience for 2020.
Across the three ECU campuses
over seven days, 607 pre-service
teachers were assessed by
academic panels to ensure they
meet the national standard.

It is an extraordinary feat and in
no small part due to the efforts of
our academic and professional
staff. The TPA will continue to
demonstrate how ECU pre-service
teacher graduands will maintain
public confidence that teachers are
classroom ready upon graduation.
The School of Education, whilst
heavily invested in the preparation
of pre-service teachers, is also
invested in producing quality
research publications by academics
in the School of Education which
continues to grow. Some of the
research projects are highlighted in
this edition.

There continues to be outstanding
work created by Design and
Technology students in our
Bachelor of Education and Master
of Teaching courses. Some of the
images of the work created appear
in this newsletter.
I hope you enjoy reading the latest
edition of UpdatED showcasing our
achievements and engagement
across the diverse sector of
education. All the best with the
remainder of Term 3 and I wish you
a safe and relaxing break.
Professor Stephen Winn
Executive Dean
School of Education
Edith Cowan University

Could you make a real difference in the
future career of an education student?
If so, we would love
you to become an ECU
alumni mentor! ECU’s
Alumni Relations team
are seeking mentors
for round 2 of the 2020
ECU Careers Alumni
Mentoring Program.
Education graduates know
first‑hand how invaluable extra
support can be to pre-service
teachers. As a mentor, you will
be providing valuable support,
encouragement and insight for an
ECU student, as well as developing
your own coaching and leadership
skills and helping to build the next
generation of professionals.
The program is now in its seventh
year and has seen hundreds of
students and alumni benefit from
mentoring partnerships.

There is not a huge time
commitment expected of our
mentors. The program runs for six
months from September 2020 and
you will work with your mentee to
decide on how you will connect
and how frequently you will meet,
ensuring your level of commitment
works for both of you.
If you would like to become
a mentor, please submit your
expression of interest (EOI) by
Friday 25 September 2020.

By submitting your EOI you will
be assessed for matching with
a student, so please only do so
if you are able to commit to the
program. We will endeavour to
match all interested parties.
For further information, please
take a look at our web page,
email alumni@ecu.edu.au or
call us on (08) 6304 2822.

New ECU Education Course for
South West Students
Tertiary students in WA’s South West region are set to have even more
choice of university courses, with Edith Cowan University’s School of
Education expanding its subject offerings from next year.
The university’s Bachelor of
Education (Secondary) course will
now be available at the South
West Campus, commencing in
Semester one, 2021.
The course will be taught
on‑campus, in line with the
existing Bachelor of Education
courses in Early Childhood Studies
and Primary Education.
Bachelor of Education (Secondary)
Course Coordinator Sarah
Jefferson said the new course
offering addressed the demand for
more skilled educators in the state.
“Western Australia is currently
facing a shortage of qualified high

school teachers across metro,
regional and remote areas,”
she said.

to relocate to Perth to study
on-campus at one of ECU’s
metropolitan campuses,” he said.

“Adding this course to ECU South
West will also help qualify more
specialist secondary teachers
in Science, Maths and English
across WA.”

“Now, local students will have a
direct pathway to becoming high
school teachers without needing
to move away,” he said.

South West Campus Education
Program Coordinator Dr David
Rhodes said the expanded course
offering was a boost for the region
and would improve regional
student access to teacher training.
“Previously, South West students
interested in a career as a
secondary teacher were required

ECU’s South West Campus at
Bunbury is Western Australia’s
largest university campus outside
the Perth metropolitan area.
For more information about
the new Bachelor of Education
(Secondary) course at the
South West Campus, visit the
course guide.

Children’s books must be diverse
or kids will grow up believing
white is superior
Global support for the Black Lives Matter movement isn’t only about
standing up against the injustice done to George Floyd, or Indigenous
Australians in custody. People are also standing up against the entrenched
racism that leads to a careless approach towards the lives of people who
aren’t white.
Research shows 75% of Australians
hold an implicit bias against
Indigenous Australians, seeing
them negatively, even if this is
unconscious. Children absorb this
bias, which becomes entrenched
due to messages in the media and
in books, and continues to play
out at school and the broader
community.
Making sure children have access
to books showing diversity is one
step in breaking the cycle that
leads to entrenched racism.
Children develop their sense of
identity and perceptions of others
from a very early age – as early
as three months old. Because of
this, young children are particularly

vulnerable to the messages they
see and hear in the media and
in books.
Research over many years has
shown books can empower,
include and validate the way
children see themselves. But books
can also exclude, stereotype
and oppress children’s identities.
Minority groups are particularly
at risk of misrepresentation and
stereotyping in books.
First Nations groups are commonly
absent from children’s books.
Excluding the viewpoints, histories
and suffering of First Nations
Peoples can misrepresent history,
and teach kids a white-washed
version of the past.

A world of children’s books
dominated by white authors,
white images and white male
heroes, creates a sense of white
superiority. This is harmful to
the worldviews and identities of
all children.

Making sure children
have access to books
showing diversity is
one step in breaking
the cycle that leads
to entrenched racism.

Books can empower
and validate children’s
identities.

Evidence shows sharing Aboriginal
and Torres Strait Islander stories
helps break down stereotypes and
prejudice. And this, importantly,
helps empower Aboriginal children
and improve their educational
engagement and outcomes.

Creating Books in Communities
is a pilot project run by the State
Library of Western Australia that
helps create books with families
about their everyday experiences.
These books represent the families’
culture and language.

But research suggests many
classrooms have books that are
monocultural literature, and
Aboriginal and Torres Strait
Islander books are notably absent.

Projects like these are another way
we can recognise and extend the
voices of Aboriginal and Torres
Strait Islander peoples.

There are some encouraging signs,
with an increase in the publication
of books by and about Aboriginal
and Torres Strait Islander peoples.
We are also seeing bookshops
and publishers reporting a rise
in demand for books on race
and racism.
Books can empower and validate
children’s identities. But they can
also make them feel inferior.
This can also help adults become
informed about Australia’s
colonial history. Reading these
books can help challenge their
own unconscious biases and
misunderstandings.
The challenge for teachers and
parents is to access suitable
children’s books and share them
with the children in their care.
We can use these stories as a
foundation for conversations
about culture and community.
This can help to drive change and
support reconciliation.

Another project, On Country
Learning, involves children and
teachers learning through culture
alongside Aboriginal elders.
A preliminary review of the
program shows it enriches teacher
knowledge and motivates all
children to learn.
Reading and listening to the
stories of Aboriginal and Torres
Strait Islander peoples can
help teachers gain important
knowledge and understanding.
This helps them effectively engage
with and teach Aboriginal and
Torres Strait Islander students.
And it helps them teach all
students about Aboriginal and
Torres Strait Islander languages,
histories and cultures.
To see real and lasting change
children need everyday
story books with heroes
and characters that reflect
their diverse backgrounds.
To help this happen we can
support groups such as the

We Need Diverse Books Movement
and LoveOZYA, which actively call
for and promote diverse books for
young people.
Affirmation of all children’s culture,
language and identity at this
pivotal time in world history
is critical to the future of all
our children.
Parents and teachers can source
Aboriginal literature from websites
such as: Magabala Books,
IAD Press, Aboriginal Studies
Press, Fremantle Press, UWA
Publishing, BlackWords, Batchelor
Institute Press.
Authors: Helen Joanne Adam,
Caroline Barratt-Pugh,
Libby Jackson-Barrett,
Robert Stanly Somerville
This article is republished
from The Conversation under
a Creative Commons license.
Read the original article here.

No STEM success
without way more maths
The root cause of Australia’s declining STEM workforce is the consistently
low numbers of students graduating from high school with the prerequisite
mathematics skills to tackle STEM subjects in university.
This was borne out in last year’s
poor OECD mathematics scores
and despite calls from successive
chief scientists for both schools
and universities to set the bar
higher; “in the past, universities
sent signals to students through
course prerequisites, particularly
for mathematics….Today there
are far fewer prerequisites, even
in courses where an advanced
knowledge of mathematics is
essential.… Students [and school
leadership teams] select their
courses with an eye to a number…
Rightly or wrongly, they absorb the
message that the way to boost
their ATAR is to drop down a level
in mathematics” (Finkel, 2018, p.8).

Universities have long been coping
with underprepared high school
students’ by providing bridging
courses – which only serve to
lengthen degrees – or providing
mathematic pathways to up-skill
students for particular university
courses, alongside the provision of
resources to support mathematics
literacy success.
These mathematic pathway
programs and support will play
a critical role in increasing the
domestic student STEM pipeline
to and through tertiary education,
especially for universities that
stand to lose international
students due to the pandemic.

We do not have
enough teachers
qualified in
mathematics to light
the STEM spark and
keep it burning.
Importantly, such interventions
also ensure the tertiary pipeline
includes STEM training of
pre-service teachers.
Many Australian schools,
particularly rural and
disadvantaged schools, do not
have mathematics teachers with

Mathematics units underpin all
science-based courses, yet they are
often considered too difficult.

STEM-specific qualifications. It is
extremely difficult to engage
students and develop their
mathematics competencies if
your primary teaching subject
area is not in mathematics.
Unfortunately, little has changed
since Professor Chubb’s plea for
“science and mathematics… to be
so compellingly well taught that
students will want to study them”.
Even after $12 million (2014–2016)
was allocated to enhance the
training of STEM teachers, we do
not have enough teachers
qualified in mathematics to light
the STEM spark and keep it burning
for through secondary and into
tertiary study.
In Western Australia, only 10 per
cent of Year 12 students in low
socio-economic status (LSES)
schools enrol in the higher-level
mathematics they need to cope
with STEM content at university.
And the cycle becomes selffulfilling. If students don’t choose
high-level mathematics in Years 11
and 12, then schools (mainly LSES
and rural) won’t be able to attract
experienced maths specialist
teachers as, ultimately, those
teachers covet senior-level classes.
Mathematics literacy issues are
further compounded when poorly
prepared rural and LSES students
opt-out of university STEM because
they see the bridging mathematics
courses as in some cases too

costly because of up‑front fees
and extended course time.
Mathematics units underpin all
science-based courses, yet they
are often considered too difficult
– recent research highlights low
levels of retention and success
for university STEM students
who have not studied high-level
mathematics.
With COVID-19 disruption,
opportunities exist to adopt
innovative on-line mentoring
programmes such as Mathematics
Pathways to STEM, where
university students tutor
Year 12 students in high-level
mathematics, which may inspire
the next generation of students
and fulfil the “incredible promise
of our times”.
As Australia comes to grips with
the need for a highly-skilled STEM
workforce to reboot the economy
during the post-COVID-19
reconstruction phase, schools,
universities and Australia’s next
chief scientist need to make sure
the M remains as one of the main
structural pillars of STEM.
Author: Lynette Vernon
This article was first published
by Stephen Matchett in Campus
Morning Mail as part of a series of
articles commissioned by Sally Kift
as Contributing Editor.
Read the original article here.

Opportunities exist to adopt innovative
on-line mentoring programmes where
university students tutor Year 12
students in high-level mathematics.

Early Childhood Teaching:
Preparing you
for the future
Upgrade your qualifications with a h ead start
into ECU’s bach elor of education (early ch ildhood
studies) degree.
If you’re currently working in an Early Learning Centre, now might be
a good time to progress, or even future-proof your career with
some further study.
The National Quality Framework requires all Early Learning
Centres to employ a full-time university-qualified teacher.

Upgrade your qualifications at ECU’s South West campus
If you have an approved ACECQA Diploma qualification or
an advanced diploma qualification, you could receive up to
1 year advanced standing towards full-time study towards
ECU’s Bachelor of Education (Early Childhood Studies).
The course can be studied full- or part-time at our South West Campus.

Course and campus details
Visit the course
web page:

www.ecu.edu.au/degrees/courses/
bachelor-of-education-early-childhood-studies

Visit the South West
Campus page:

www.ecu.edu.au/degrees/south-west

Contact for enquiries
Associate Professor Marianne Knaus Associate Dean (Early Childhood Studies)
P 6304 2986

M 0401 360 896

E m.knaus@ecu.edu.au
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Why study our course?
• Become qualified to teach in both
Early Learning Centres and school
environments, including children
from birth up to age eight.
• Taught by experienced educators
with hands-on experience in the
profession.
• Accredited by the Australian
Children’s Education & Care
Quality Authority (ACECQA) and
the Teacher Registration Board of
Western Australia (TRBWA).

The New Quality Teacher Performance
Assessment: What it means for teachers
More than six hundred ECU pre-service teachers have taken part in a
rigorous first-of-its-kind quality assessment process in order to meet new
national teacher accreditation requirements.
From 2020, all teacher training
institutions across Australia are
required to undertake these
assessments before pre-service
teachers can graduate, with ECU
implementing the Quality Teacher
Performance Assessment (QTPA)
during July.
The QTPA is one of three quality
assessment models approved for
use by the Australian Institute for
Teaching and School Leadership
(AITSL), and is aimed at ensuring
all pre-service teachers entering
the profession are required to
meet the highest standards.
Across ECU’s three campuses over
seven days in July, 607 students
were assessed and interviewed
by panels of three academic
staff members, with more than
80 academic staff taking part in
the process.

The School of Education invested
significantly in the process, with
new interview rooms purposebuilt at its campuses for all QTPA
interviews.
ECU School of Education Executive
Dean Professor Stephen Winn
said the QTPA – which is in
addition to existing academic
assessments and professional
experience requirements – was a
massive undertaking for staff and
students alike.
“The QTPA process is an
extraordinary feat, in no small part
due to the efforts of our Academic
and Professional Staff,” he said.
“The TPA will continue to
demonstrate how ECU pre-service
teacher graduands will maintain
public confidence that teachers
are classroom ready upon
graduation.”

ECU students from both
undergraduate and postgraduate
teacher education courses are
now required to undertake the
QTPA as part of a capstone
assessment linked to their final unit
of professional experience.
The QTPA comprises four
components, including a personal
teaching statement, planning
for teaching and learning,
demonstration of impact and an
oral presentation.
The assessment aims to give
the public confidence in the
quality of graduating teachers
and lift the public profile of the
teaching profession.

Twi light Se m i nar Se ri es
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Materials and Technologies:
practical ideas for
the Classroom
The School of Education is delighted to invite you to
a free professional learning opportunity at the South
West campus aimed at offering further practical ideas
for Materials and Technologies projects.
At this event you will be provided with practical ideas and
techniques for ‘Maker spaces’ and Materials and Child
Care examples which can be applied to projects directly in
your classroom. This seminar will also provide teachers with
curriculum links to the Design and Technologies Scope and
Sequence, with a focus on the concept of Sustainability in
this learning area.
This seminar will be facilitated by Sandy Smith, the Home
Economics Education Coordinator at ECU, a highly
experienced educator with over thirty years’ experience
in the field of Home Economics.
This is a great opportunity to meet other local South West
teachers and build your community of practice.
More information
Email sandra.smith@ecu.edu.au

Eve nt Detai ls
Wednesday 18 November 2020
3.30pm–5.30pm
Building 6, Room 6, 103
Edith Cowan University
South West Campus
585 Robertson Drive, Bunbury
Reg iste r h e re

Reduce,
Reuse,
Recycle:

Is it enough?
A new research project
by ECU academics aims
to spark a radical rethink
of the planet’s existing
relationship with the idea
of waste, claiming existing
teachings are not enough
to solve the problem.
Spearheaded by Professor Mindy
Blaise and Dr Jane Merewether,
the Reduce, Reuse, Recycle: Is it
Enough? project launched with an
exhibition at ECU Mount Lawley’s
Gallery 16 on Saturday, 29 August.
Professor Blaise said the project
came about when the research
team became aware that the
oft-quoted 3Rs mantra (Reduce,
Reuse, Recycle) was not helping
to address the world’s burgeoning
waste problem; in fact, it is making
it worse.
“The 3Rs are typically the
backbone of waste education,
but they make the problem worse
because they invisibilise issues
related to colonisation, massproduction and overconsumption,”
she explained.

“The team set out to investigate
how thinking about waste in
early childhood settings might be
reimagined.”
Key to the project, undertaken
in early learning centres, was
the use of the creative arts and
pedagogical documentation,
an everyday research approach
deployed by educators in the
Italian city of Reggio Emilia.
“We wanted to include the
creative arts in the project
because young children respond
very positively to the arts in their
myriad forms,” Dr Merewether
explained.
“The arts allow children to engage
with concepts that may not
otherwise be accessible to them.”

In this project, the pedagogical
documentation, which included
notes, photos, drawings, records
of conversations, and children’s
work, helped the researchers,
teachers and children to rethink
and reconceptualise educational
practices around waste.
“Pedagogical documentation
creates a context for dialogue
that makes visible children’s
and teachers’ ongoing theories,
actions and thinking as they
emerge,” said Dr Merewether.
The exhibition featured curated
installations of waste materials
found in the early learning centres’
immediate environment – algae,
pots and pans, bark, sticks, leaves,
wastepaper, building rubble and
stormwater – which helped shift
participants’ perceptions of waste.
“Now I won’t be able to put
things in the recycling bin without
thinking,” one participant
remarked on the day.
“Until today, I had not thought
about recycling as a problem.”

What’s the meaning of life?
These students have some answers
Research has found
people who have
clarity around what
provides meaning in
their lives tend to be
happier, healthier,
more satisfied with
life and resilient in the
face of adversity.

Given the dramatic growth in
mental health issues, particularly
in young people, researchers have
recently tried to more deeply
understand what gives young
people’s lives meaning.
We conducted a research project
with 174 students in year seven,
where they used photographs
to show what was important to
them. We found relationships
– with friends, family and pets
– were what they most believed
gave meaning to their life.
A 2013 study in the US explored the
meaning of life for college students
using what the researchers called
“the mind’s eye” technique.
Researchers asked college
students to take photos of things
that made their lives meaningful
and write a short narrative to
describe them. The photographs

became a record of meaning-inlife sources. The most common
photos were of relationships,
hobbies and activities, and nature.
The research method also
provided a personalised view on
why students chose these images.
We used the same approach in
an Australian secondary school
to determine what gave 174 year
seven students meaning in life –
at school and outside of it.
The students took two photos
each – of what provides meaning
in life at school and out of school
– and wrote why they had chosen
these images.
Students took a variety of images.
But overwhelmingly they identified
friends as the main source of
meaning in life at school, followed
by their own learning.

This word cloud highlights the
most commonly used words in the
students’ narratives, and shows
how important friends are in young
peoples’ school lives.
Students suggested their friends
not only provided meaning
because they were fun to be with
and shared common interests, but
because they provided support
as they tackled the challenges of
high school.
Of the 151 images devoted
to friendships, 31 of the
accompanying narratives used
the term “they’re always there for
me”, suggesting these friendships
were built on commitment and
emotional support.
One student said friends:
give my life meaning because if
I didn’t have them I wouldn’t be
the person I am now. Friends are
people you learn from, they’re
like fun teachers. They teach us
what to do and what not to do.
Another student described her
friends as inspirational:
[…] they give my life meaning
because they are always there
to help me and inspire me
to do great things. They are
positive people who don’t bring
me down – they make me feel
better about myself.
Students continued the theme of
relationships when talking about
the sources of meaning in their
lives outside school. Their three
main sources of meaning were
sport, family and pets.
The selection of sport for both
boys and girls appeared based
more on the friendships in
these settings, rather than the
sport itself.
For example, this student took a
photo of her trophies to represent
netball, but said it was “the
people you get to meet and the
things you get to do that make it
meaningful”.

Students also found meaning
in life from their families. They
consistently expressed the
importance of being cared for
and supported. It was clear that
love and togetherness gave their
young lives coherence.

Others enjoyed creative pursuits.
One student took a photo of
herself singing and said:

Simple things were telling.
One student wrote of their family:

While schools keep a careful eye
on their students’ learning, it’s
important they ensure academic
growth is aligned with meaning
and purpose.

[…] they give my life meaning
because they love me, accept
me and help me thorough the
tough times.
Students also saw pets as part
of the family and a strong source
of meaning in life. Given students’
desire for loyalty and consistency
from their friends, it was not
surprising the uncomplicated
relationships with pets were so
important.
One student wrote:
This is a photo of my dog […]
She gives my life meaning
because I love her, and love
walking, playing and taking care
of her. She is like a sister to me.

It gives my life meaning because
I love to do it, it’s fun and
helps me to dream big for the
future ahead.

Practical research interventions
such as the minds-eye can
provide schools with a sense of
what gives their students meaning.
This can direct programs and tailor
support around nurturing these
sources, and let students “dream
big for the future”.
Author: John O'Rourke
This article is republished from
The Conversation under a Creative
Commons license.
Read the original article here.
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Developing Youth Leadership for
Sustainable Food Futures:
How can teachers help?
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Today’s youth face an uncertain food future, with
threats to the global and local food supply chain in
the wake of the COVID-19 pandemic and social and
environmental consequences of climate change.
ECU research shows WA high school students are interested
in learning more about their food supply. Sustainability is
one of three cross- curriculum priorities in the WA Curriculum,
and the food system is an ideal focus since 11 of the 17 United
Nations Sustainable Development Goals can be related
to health, social, economic and environmental aspects of
food systems.
The School of Education is delighted to invite you to this
professional learning seminar where a multi-disciplinary
ECU Research team will share their experiences of food
systems education and plans for Australia’s first youth
driven Healthy Sustainable Food Summit in 2021 to raise
adolescent awareness, advocacy skills leadership related
to food system sustainability issues. Your feedback and
contributions to these plans will be welcomed in group
discussion during the event.
This seminar will ideally benefit those teachers and educators
working with years 8-10 in learning areas such as Humanities
and Social Sciences (HaSS), Science, Food Technologies,
Home Economics and Health Education. Certificates of
participation are provided to attendees at ECU, Twilight
Seminar Series.

Eve nt Detai ls
Tuesday 20 October 2020
3.30–4.00pm
Afternoon tea & networking
4.00–4.30pm
Presentation by ECU Research team
4.30–5.00pm
Facilitated discussion
Building 16, Room 16.125
Edith Cowan University
Mount Lawley Campus
2 Bradford St, Mount Lawley WA 6050
Reg iste r h e re
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ECU International goes
online in the time of COVID

PD Foregrounds
First Nations
Science

With Australia’s borders remaining closed
to international travel, ECU’s transnational
programs in China and Vietnam have been
forced to pivot to the online space for the
first time.

ECU Primary Education
academics have
collaborated with
Dryandra Primary School
in Mirrabooka to deliver
professional development
with a focus on Aboriginal
science and knowledge.

The School of Education delivers
postgraduate programs in
partner universities including a
Master of Education (Educational
Leadership) with China’s Zhejiang
Normal University (ZJNU) and a
Master of Education (TESOL) with
Vietnam’s Ho Chi Minh City Open
University (HCMCOU).
In ordinary years, ECU academics
would complete the teaching
in‑country.
Thankfully, the COVID-era
travel restrictions have not
put a stop to the School’s
transnational partnerships, with
ECU academics providing their
expertise to teach education
leadership and TESOL via Zoom,
with student numbers remaining
consistent with previous years.
School of Education Director of
International, Associate Professor
Glenda Campbell Evans said it
was more important than ever to
retain and nurture international
links and networks during an era
of disconnection.
“Continuing to deliver our
transnational courses shows
our partner universities – and

our off-shore students who
have invested in us – that we
value these long-standing
partnerships,” she said.
“We previously ran an in-bound
study tour for a group of students
from HCMCOU in 2019, which
fostered stronger educational
and cultural links between our
institutions.
“While the 2020 study tour
was inevitably cancelled, we
look forward to being able to
welcome these students back
to our campuses in Western
Australia again in the future.”
ECU’s partnership with HCMCOU
began in 2016, while the
arrangements with ZJNU date
back to 2002, with over 750
students graduated from the
degree since then.

We look forward
to welcoming
students back to
our campuses in
Western Australia
again soon.

Lecturers Trish Collins and Janette
Head visited the primary school
recently and developed the
tailored approach to meet both the
cross-curriculum priority of Aboriginal
and Torres Strait Islander histories
and culture and the school’s own
strong demographic of Aboriginal
and Torres Strait Islander students.
Ms Collins said the cultural
approach to teaching children
about earth and space science was
particularly apt for the school, as
Mirrabooka itself is the Aboriginal
name for the Southern Cross
constellation.
“We looked at ‘the Emu in the sky’
which the local Whadjuk Noongar
(Mooro) people see, and looked into
the naming of other places by the
Mooro people,” she said.
Ms Collins said she worked with the
school’s teachers and education
assistants to look at how science
can be used as the basis of an
integrated curriculum, explored
what early childhood science should
look like, and investigated the ‘eight
way learning framework’ and ‘notalk method’ as practical strategies.
“I believe this PD was incredibly
important as the school can
integrate the curriculum around
science and improve links with
families and culture within the
school environment,” Ms Collins said.

SCHOOL OF EDUCATION IN THE COMMUNITY

Early Childhood
Educators justify
the value of play

Mindset makes
all the difference

On Saturday 1 August, the
Pathways to Literacy Committee,
a partnership between ECU and
the WA Department of Education
in Bunbury, launched a statement
on play to local early childhood
teachers as part of a professional
development event.

School of Education researcher Fiona Boylan
partnered with Davallia Primary School in
Duncraig during Term 2 this year to deliver a new
professional development session about the
importance of mindset.

The statement was compiled from
a session held at the committee’s
2019 conference, and aims to
provide educators with a concise
justification for the value of play in
early childhood settings.

Mrs Boylan is currently completing
her PhD investigating the
perceptions teachers have
of mindset and developing
principles to assist teachers to
develop a growth mindset in
students in their early years.

Organisers Dr Dawn Naylor (ECU)
and Tamara Bromley (Department
of Education) were thrilled with
the turnout, with nearly half of the
original conference participants
returning for the professional
development day.

After delivering two professional
development sessions more
than forty Davallia Primary
School teachers and education
assistants, Mrs Boylan was
also invited to deliver a parent
information session in Term 4.

Participants answered questions
about what was missing from the
statement, what they liked and
how they would use the paper in
real-world contexts.

She said the collaboration with
Davallia Primary School was
significant, with the school
making a decision in 2020 to
place a greater focus on student
and staff wellbeing, with a vision
to grow resilient individuals.

“Feedback was very positive, and
teachers reported their ‘voice’
was evident in the document,”
Dr Naylor said.
“We will now analyse the feedback
and make final adjustments to the
paper before distribution to South
West early childhood educators
via social media.”
For more information, contact
Dawn Naylor or Tamara Bromley.

“In these sessions, I explained
what a mindset is, how it can
impact learning and how
teachers can help students
develop a growth mindset,”
Mrs Boylan said.

“The staff commented that whilst
they knew about mindsets, they
were not aware of the impact a
fixed and growth mindset can have
on learning.
“This opportunity enabled me to
partner with school staff to share
my research findings so they
can adopt innovative practices
to support student and staff
wellbeing.”
Mrs Boylan explained that mindsets
are the beliefs a person holds
about their intelligence, talents
and abilities, and that mindsets
are not innate but developed
through experiences and messages
received from others.
“No-one has a completely fixed or
growth mindset,” she said.
“Instead, individuals sit on a
mindset continuum and can be
more growth mindset–oriented for
some types of abilities and more
fixed mindset–oriented for others,
according to their self-beliefs.”
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Volunteer experience adds up
for maths teachers
ECU’s pre-service mathematics teachers recently had the chance to put
their skills to use thanks to a partnership with Mindarie Senior College.
Secondary mathematics lecturer
Angela Kelly worked with the local
high school, who had identified
an opportunity for additional
support for some of their students
ahead of their OLNA numeracy
assessment.
The collaboration saw twelve
ECU second-year pre-service
teachers offer their own time to
visit students at Mindarie Senior
College on a weekly basis to work
as volunteer tutors.
The tutoring was supervised
by Ms Kelly and by the head
of mathematics at Mindarie
Senior College.

Ms Kelly said pre-service teachers
worked one-on-one with Year 11
and 12 students to help them
reach the minimum standard of
numeracy required in order to
achieve their WACE.

Ms Kelly added that the hands-on
volunteer experience, which is
in addition to the pre-service
teachers’ professional experience,
would be invaluable in making
them exemplary graduates.

“My maths education students
have never struggled with maths
in their lives and they don’t know
what it feels like to not understand
the subject,” she said.

“This simply can’t be taught at
university and needs to be learned
in an actual school setting,”
she said.

“For them to become good maths
teachers, they need to be able
to sit across from a child who has
completely given up on maths,
empathise with that child and find
a way to engage and teach them.

Recovery
Inspires
Artistic
Success
School of Education Art
and Ceramics Technical
Officer Persefone Maietta
has made the most of
some recent time off,
reconnecting with her
love of painting and
finding artistic success in
the process.
Ms Maietta’s new creative work
– developed during an extended
leave of absence while recovering
from illness – is now being
submitted to the Greek Embassy
for inclusion in the 200 Years of
Greek Independence celebrations.
With family experience of
immigration, Ms Maietta said
diaspora had been a driving
influence on her artistic output.
“The provenance of my artwork
has always found itself firmly based
and inspired by the contemplative
effects of diaspora,” she said.
“My artworks are a narrative
around memories of love, devotion,
identity, displacement and loss.
“As a descendant of immigrants,
diaspora has directly shaped my
life and my visual practice.”
Ms Maietta’s successful application
will result in her paintings being
exhibited in both Perth and Greece.

Reading into
the wellbeing
role of libraries
School of Education researcher Dr Margaret
Merga has been successful in obtaining
highly‑competitive external funding from
Bupa Health Foundation.
The ECU research project will
receive approximately $90,000
in funding to look at how to
support schools to provide
frontline support for children’s
wellbeing and mental health
through their libraries as
wellbeing hubs.
As Chief Investigator, Dr Merga
will lead the exploratory project
with partners at the Australian
School Library Association and
Murdoch University.
“While we know that school
libraries can play an important
role in supporting the wellbeing
of young people, this project
is a great opportunity for us to
identify how schools can do this
most effectively,” Dr Merga said.

In announcing this year’s funded
projects, Annette Schmiede,
Bupa Health Foundation
Executive Leader, said the
grants aimed to support youth
mental health and build resilient
communities.
“Young people’s mental health is
of great concern in the current
environment of natural disasters
and the global pandemic,”
Ms Schmiede said.
“These research projects will
make significant contributions
towards the evidence base
for early interventions to help
schools identify young people
whose emotional well-being is
at risk,” Ms Schmiede said.

“This is particularly important
with many school libraries
struggling for funding in recent
times, and the many challenges
to wellbeing that our young
people are currently facing.”
The funding from Bupa is part
of an ongoing investment into
young mental health in Australia,
focusing on early intervention to
improve outcomes in the mental
wellbeing of school-aged
children and adolescents.

Dr Margaret Merga (pictured) is a
researcher in the School of Education.

Student
These photographs depict some outstanding examples of the works
completed by ECU’s pre-service Design and Technology teachers.

Surfboard Mirror by Connor Dempster

Jarrah Table by Nicole Stein

Junkyard Flower by Geoff Burt

Contact
Edith Cowan University
270 Joondalup Drive
Joondalup WA 6027
Australia
P: 134 328 (within Australia)
P: (61 8) 6304 0000 (outside Australia)
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Future Students
Domestic student enquiries
International student enquiries
For information on how to get to a campus,
see our Getting to ECU page.
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